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Relational Behaviour Policy

Our Commitment to Relational Health
At St David’s, we prioritise building trusting, respectful and emotionally secure relationships between:
· Children and staff
· Children and peers
· Parents and staff
· Staff and senior leaders
· School and external agencies
We aim for a whole-school approach where every interaction is a teaching opportunity and every adult leads by calm, consistent example. Our Behaviour and Relationship Policy is grounded in our Christian values and a relational, trauma-informed approach. We recognise that behaviour is a form of communication and that it is our responsibility as adults to create calm, safe, and predictable environments where all pupils can flourish.
Our policy promotes:
· A culture of high expectations with empathy.
· Positive relationships built on consistency and trust.
· A commitment to modelling the behaviour we want to see.
This is not a policy about rule enforcement, but about relational practice, emotional safety, and the development of self-regulation.

Our Approach: Protect | Relate | Regulate | Reflect
PROTECT – Creating Safety and Predictability
· Meet and Greet: Staff welcome every pupil daily at the door to signal safety, care, and presence.
· Consistent Routines: Clear, calm routines are taught and practised to build predictability and trust.
· Emotionally Available Adults: Vulnerable pupils are supported by a named adult, with alternatives if needed.
· No Shouting or Shaming: Staff use calm, relational language. Shouting, sarcasm, or public reprimand are not part of our culture.
· Non-Shaming Systems: Children can self-refer for support in a safe, confidential way.
RELATE – Building Positive, Attuned Relationships
· PACE-Informed Interactions: Staff are trained in Playfulness, Acceptance, Curiosity and Empathy to understand the need behind the behaviour.
· Emotion Coaching: Staff name and validate feelings before guiding behaviour. I notice that…..
· Restorative Conversations: We prioritise connection before correction. Pupils are involved in reflecting, repairing and restoring relationships after incidents.
· No ‘One-Size-Fits-All’: Staff respond proportionally and with kindness, adapting expectations based on developmental need, not just age.
REGULATE – Supporting Emotional and Physiological Well-being
· Co-regulation Before Discipline: Adults model and teach strategies for calming and coping.
· Safe Spaces: Pupils who are overwhelmed can access calmer areas and supportive adults.
· Staff Wellbeing Matters: Staff are supported with mental health resources and recognition of the emotional demands of the role.
REFLECT – Creating Meaning from Behaviour
· Behaviour as Communication: We ask “What’s happened to you?”, not “What’s wrong with you?”
· Trauma-Informed Conversations: Children are supported to make sense of their feelings and experiences.
· Whole-School PSHE: Our curriculum explicitly teaches emotional literacy, self-regulation and mental health awareness. We prioritise these lessons.  
· One-Page Profiles: Developed collaboratively to help staff understand each child’s strengths, triggers, and needs.

Language that Builds Connection
We avoid punitive terms like “sanctions” or “consequences” as the first response. Instead, we:
· Use positive phrasing (“Walk with me”, not “Don’t run”)
· Offer limited, clear choices
· Stay calm and avoid escalation
· Repair, rather than punish

Our Aspirations
We are committed to a trauma informed relational approach which includes an investment in significant training for our staff. Currently we have: 
· Two practitioners who hold TIS diplomas
· Two practitioners who are Flourish trained 
· All staff trained in relational approaches 
· Regular opportunities for all staff to engage in training.

“The adults set the weather in every classroom. If we are stormy, expect thunder. If we are calm and consistent, expect the same.” – Paul Dix

Our School Rules: Ready, Respectful, Safe

At St David’s, we believe every child has the right to learn, and every adult has the right to teach in a calm, respectful and inclusive environment. Our school rules provide a shared language for behaviour that supports this right for all.
Rather than long lists of rules, we use three clear, consistent expectations that apply throughout the school day:
READY — RESPECTFUL — SAFE
These are not just rules, but principles for positive relationships, responsibility, and self-regulation. They are:
· Taught explicitly, through assemblies, class discussion, modelling and real-life examples.
· Reinforced regularly, using praise, recognition, and restorative conversations.
· Adapted and explored, so each class agrees on what "ready, respectful, safe" looks like in their own environment.
Examples might include:
· “We are READY by listening first time.”
· “We are RESPECTFUL by using kind words and tone.”
· “We are SAFE by walking calmly indoors.”
All adults in the school model these behaviours, narrate them aloud, and use them as a consistent framework when guiding children back on track. When behaviour slips, we refer back to these expectations calmly and consistently.
✦ “Are you ready right now?”
✦ “Was that respectful?”
✦ “What can you do to keep yourself and others safe?”
These shared values help build a community of mutual respect, trust, and accountability — essential foundations for learning and flourishing together.

Creating Environments for Learning
We create environments that support learning and emotional regulation by:
· Establishing clear, calm routines (e.g., consistent use of visual timetables).
· Ensuring transitions are smooth and predictable throughout the day.
· Preparing the learning environment and resources before lessons begin.
· Using calm, clear communication about expected behaviours (e.g., agreed noise levels).
· Reinforcing expected behaviours through genuine, personal praise.
· Ensuring regular reference to and a developed understanding of our school rules: Ready, Respectful, Safe.
· Recognising positive behaviour publicly and privately.
· Ensuring all staff apply routines, recognition, and restorative responses consistently.

The Role of Adults: Modelling and Responding
We expect all adults to:
· Use consistent language, tone, and routines to reduce anxiety and increase security.
· Model the behaviours we expect (respect, calmness, self-regulation).
· Be calm, emotionally available adults (co-regulators) and understand when to ask for support.  
· Focus on de-escalation, relational repair, and re-regulation rather than sanctions alone.
· Use structured reflection to help children learn from behavioural incidents.
We understand that every behaviour is a communication and will respond first with curiosity, not judgement.

Recognition, Not Rewards
We celebrate positive behaviour through relational, meaningful recognition that reinforces intrinsic motivation:
· Specific praise and “noticing”
· Recognition boards celebrating “above and beyond” behaviours that build community, not competition.  This is linked to a whole class reward. 
· Public celebration during Friday worship
· Home–school communication (phone calls, google classroom notes home)

Addressing Dysregulated Behaviour
We don’t enforce compliance through fear or punishment. Instead, we:
· Use clear, predictable routines and boundaries.
· Offer reflection time before applying logical consequences.
· Make a distinction between a child’s behaviour and their identity.
· Frame every response around “What has happened? What do we need to do to put it right?”
· Use de-escalation strategies (e.g., proximity, ‘the look’, reminders, choices).
· Apply restorative conversations and co-regulation practices after incidents.

Supporting Behaviour Change
We aim to provide children with the support, space, and opportunities to reflect, regulate, and make better choices. Most behaviour is best addressed through:
· Calm, adult-led de-escalation.
· Clear reminders and routines.
· Time to think and change direction.
If, despite support, a child continues to show no willingness to change their behaviour, a relational consequence may be necessary. This is never about punishment, but a reminder that choices have consequences, and we hold these boundaries consistently to protect our shared learning environment.

Relational Consequences
Sanctions are only used after clear reminders and thinking time and are designed to prompt reflection, restoration, and reconnection.
Examples include:
· Short reflection time during or after break (e.g., walking and talking with an adult, or observing from a bench with calm supervision).
· Time in another area of the classroom with a script card or quiet reflection tools.
· Immediate restorative conversations with an adult (or peer, where appropriate).
· Informing parents/carers in a calm, solution-focused manner.
These consequences are always framed positively, e.g.,
"I know you can do better, and I’ll help you get there."

Additional Support for Individual Needs
We recognise that some children may need more personalised, scaffolded support. In these cases, we follow a graduated approach, using targeted interventions to meet their needs.
This may include:
· Referral to the ALNCo to create an Individual Behaviour Plan (IBP), with supportive strategies such as Trauma Informed Schools (TiS), Floursih sessions or further support from an adult.  
· Support from the school’s Educational Psychologist.
· Referral to the Engagement Team for additional assessment and planning.
· Accessing support from the School Emotional Mental Health Practitioner (SEMPH) team.
Each plan is developed in partnership with the child, their family, and relevant staff, and focuses on building trust, connection, and emotional literacy.

Safe Touch and Physical Intervention
We recognise that safe, caring touch may be appropriate in certain circumstances (e.g., comfort, reassurance) and follow our Safe Touch and Physical Intervention Policy. Use of reasonable force is a last resort to maintain safety and must comply with statutory guidance. For more information please see related policy and Welsh Government guidance.  

The Role of the Headteacher and Staff
The headteacher is responsible for embedding this policy and ensuring all staff are trained and supported in trauma-informed and relational practice. The headteacher ensures all staff are aware of the policy (including induction) and have appropriate CPD to equip them with appropriate skills. 
All staff are expected to:
· Model high expectations through calm, relational approaches.
· Log concerns consistently using MyConcern.
· Engage in reflective dialogue about behaviour and relationships.
The headteacher monitors records of all reported serious incidents and has the responsibility for giving fixed-term suspensions to individual children for serious acts of misbehaviour. For repeated or very serious acts of anti-social behaviour, the headteacher may permanently exclude a child. Both these actions are only taken after the school governors have been notified.

Exclusion: A Last Resort
At St David’s, we are committed to inclusion, relational practice, and providing every possible opportunity for children to succeed in a nurturing and safe environment. We work hard to build strong relationships and use restorative, trauma-informed strategies to address behavioural challenges.
However, in exceptional circumstances, exclusion may be necessary.
A decision to exclude a learner is always a last resort, and is only made:
· in response to a serious breach of the school’s behaviour and relationships policy,
and
· where allowing the learner to remain in school would seriously harm the education or welfare of the learner or others.
All exclusions are made in line with the Welsh Government’s guidance on Exclusion from Schools and Pupil Referral Units (PRUs).
Only the Headteacher has the authority to exclude a learner. If the Headteacher is absent, the most senior teacher on site may act on their behalf but must make it clear that they are doing so in their absence. This responsibility cannot be delegated routinely or on an ad hoc basis to another member of staff.
A decision to exclude a learner permanently is taken with utmost seriousness. It follows a graduated response, where all appropriate strategies—such as individual behaviour plans, pastoral support, family engagement, and multi-agency involvement—have been exhausted.
Permanent exclusion represents the conclusion that all possible interventions have failed to bring about the necessary change in behaviour, and that continued attendance would significantly compromise safety or learning.

Parental Engagement
We recognise parents as partners in relational health. We actively involve families in understanding and supporting children’s emotional development and behaviour through:
· Workshops
· Shared language and strategies
· Regular, relational communication
We work in partnership with families to ensure a consistent message about behaviour. We support parents and carers to understand the school’s approach and involve them in behaviour conversations as needed.

The Role of Governors
Governors oversee and monitor the effectiveness of this policy and ensure it is implemented in line with the school’s Christian ethos and safeguarding responsibilities.

Monitoring and Continuous Development
We are committed to ongoing professional learning and self-reflection. Behaviour incidents are tracked and monitored by the SLT, with trends used to inform practice. All adults receive regular CPD in relational behaviour strategies and restorative approaches.

“Every adult is a behaviour role model. Every interaction is an intervention.”
— Paul DixTop of Form
Bottom of Form
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